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ABSTRACT 
 
Name   :  Nurhilda  
Nim   :  20400113008 
Department  :  English Education 
Faculty   :  Tarbiyah and Teaching Science 
Title : The Effectiveness Using of Reciprocal 
Teaching Method in  Improving the Students 
Understanding in Learning Past Tense at the 
Second Grade SMP PGRI Barembeng 
Bontonompo Gowa 
Consultant I  :  Dr. H. Wahyuddin Naro, M.Hum 
Consultant II  :  Dra. Hj. St. Azisah, M.Ed.St., Ph.D 
The main objective of this study was to find out the 
implementation of reciprocal teaching method in improving the 
students understanding in learning past tense. The  main problem of this 
research is; „„Is the use of reciprocal teaching method effective to 
improve the students‟ understanding in learning past tense?‟‟.  
This research was quasi experimental design using „„Purposive 
Sampling‟‟, by taking 40 students as the sample from 80 students of the 
populations . The sample of the research was taken from two classes; 
(20 students) from class VIII.A as experimental class and (20 students) 
from VIII.B as a controlled class.  There were two variables in this 
research; they were independent variable and dependent variable. The 
independent variable was reciprocal teaching method and dependent 
variable was students understanding in learning past tense. This 
research was conducted at the second grade students of SMP PGRI 
Barembeng Bontonompo Gowa. 
Data collected by using pre-test and post-test after giving 
treatments to the students for eight times. The instruments in this 
research was multiple choices and fill in the blank. The data analyzed 
in this research was gathered through test, after getting the score from 
the test them, it was analyzed and processed by using statistic data 
calculation of T-test formula. The result of the analysis indicated that 
there was a significantly different result between post-test in 
experimental class and control class. 
The research finding indicated that the using of reciprocal 
teaching method in improving the students understanding learning past 
tense at the second grade SMP PGRI Barembeng Bontonompo Gowa 
was effective. The t-test result of Pre-test was 0.55 and 2.10 in Post-
test. The Post-test result was greater than t-table (2.10>2.00). 
Based on the result of this research, it can be concluded that, the 
Reciprocal Teaching Method was effective in improving the students 
understanding in learning Past Tense  at the second grade SMP PGRI 
Barembeng Bontonompo Gowa. 
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CHAPTER I 
INTRODUCTION 
A. Background  
Language is a system of arbitrary vocal symbol used for human 
communication. People use language as a means of communication with other 
people, as a tool to express our ideas and wishes. Without language it is hard to 
imagine how people can cooperate and get along with one another. 
Communication has an important role in human life. People  must know how to 
share, to express our idea to other. Because communication is important, so 
human being should learn how to communicate correctly. Communication will be 
easy if between sender and receiver understand with the information was given. 
One of important tools in communication among various groups of people from 
various part of the world now is English. 
Teaching English as a second or foreign language became an increasingly 
important. In Indonesia, English is taught for students at Elementary School until 
University.  Even it is one important subject as one of the requirement to past the 
final examination. Learning and teaching English is not easy work, because it is 
not our mother tongue and has many differences with Indonesian. Its differences 
are about grammar, phonology, spelling and vocabulary. Learning English 
involves the mastery of four language skill. That are writing, speaking, reading 
and listening. The fourth basic skills are taught in a integrate way. This speaking 
and writing are productive  skill or ability to product, listening and reading are 
receptive skill or ability to comprehend. 
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Beside learn four skills, the students must learn grammar. Grammar has 
function to create good and understandable sentences. Knowing how to build and 
use certain structure make it possible to communicate common types of meaning 
successfully. Without structures, it is difficult to make comprehensible sentence. 
Students  must therefore, try to identify these structures and teach them well. 
One of the best ways of reinforcing grammar structure is taught by using 
past tense. Recently, not only in the Elementary School, fun and effective learning 
is hoped can be applied in English learning process for Junior High School and 
Senior High School. Method  help and encourage many learners to sustain their 
interest and work. The method also help the teacher to create contexts in  which 
the language is useful and meaning. Almost people like method, because method 
able to break their boredom and it is possible to learn a language as well as enjoy 
oneself at the same time. But it depends on the appropriateness of the method  and 
role of the teaching. 
Many students feel that learning of past tense is not easy. Students are still 
confused to distinguish past tense when it is applied in sentence. Teacher usually 
redoing to explain the simple past form when students create narrative or recount 
text. And they also have low motivation to learn. In addition, the teacher argued 
actually students need a new thing in studying and learning English. But he did 
not have enough time to teach students using media or using fun way. 
The researcher was used Reciprocal method to teaching past tense. 
Reciprocal teaching is a teaching strategy that required teachers to learning 
process step by step. To help students learn the strategy, teachers first 
demonstrated how each strategy is used to a whole class. Then, the teacher gave 
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their students some guided practice with a lot of support. Finally, when each 
student had learned the four strategies and how to use the role sheets, the students 
were sent to do their individual practice. Therefore, reciprocal teaching is a very 
important factor that led to the success of the project (Vygotsky, 1978, p. 86). 
This reciprocal teaching method can be applied in teaching and learning. 
Beside students is given  some exercise many times and students also have chance 
to respond or give correction other friends. Reciprocal teaching is made up of four 
components: predicting, clarifying, questioning, and comprehension. Students 
then move on to clarifying things they do not understand by asking the instructor 
questions, or having the teacher ask questions during reading, in order to clarified  
difficult sections of text, where students should  particular attention (Stricklin, 
2011). The teacher supports the students by rephrasing or elaborating on their 
answers, statements, and questions. The teacher then step back and takes on more 
of a coaching role. The students lead discussion about the past tense they have 
read by asking questions, voicing their thoughts and opinion and sharing the 
responsibility for understanding the past tense as a group. 
Considering the explanation above, this situation makes researcher interest 
to teaching  past tense. The research that will be conducted in SMP PGRI 
Barembeng, Bontonompo Gowa. Furthermore, it relates to kinds of past tense such 
as : simple past tense, past continuous tense, past perfect tense and past perfect 
continuous tense. Based on the explanation before, the researcher consider to have 
a title for the research :  
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The Effectiveness Using  of Reciprocal Teaching Method in Improving the 
Students Understanding in Learning Past Tense at the Second Grade SMP PGRI 
Barembeng Bontonompo Gowa. 
B.  Research Problem 
Based on the background of the study, the research problem is 
formulated as the following: 
“Is the use of reciprocal teaching method effective to improve the 
students‟ understanding in learning past tense at second grade of SMP PGRI 
Barembeng, Bontonompo Gowa?” 
C. Research Objectives 
Based on the problem above, the aims of this study as follows: 
“To know whether the use of reciprocal teaching can improve the students 
understanding in learning past tense”. 
D.  Research Significance 
There are some significances of this research: theoretical significances 
and practical significances. The expected benefits of this research both 
theoretical and practical significances are: 
1. Theoretical Significance 
The research will give some useful information about how to learning 
past tense by   using reciprocal teaching method. 
2. Practical Significances 
a. For the students 
The result of this study may help students to improve their understanding in 
learning past tense. The students understand about how the structure of  past tense, 
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when the students use past tense. By using reciprocal teaching method can motivate 
students to learn English.  
b. For the teacher 
Teacher can use reciprocal method as one of the media in teaching learning 
English, to motivate the students, and it can make the lesson easier to be understood 
than nothing. By using reciprocal teaching method,  the researcher hopes it can be an 
alternative method in teaching English. So, the students will get better achievement. 
c. The next researcher 
The researcher hopes this research can be developed by the next researcher in 
different skill and participant. 
E. Research Scope 
This research for to find out and solve the problem of the students lack of 
understanding about  past tense. This research conducted in the level of junior 
high school. The research focused on the progress of learning  past tense. 
Researcher choose Second grade Students of SMP PGRI Barembeng, 
Bontonompo Gowa. 
F. Operational Definition of Terms 
This research with the title of “The Effectiveness Using  of Reciprocal 
Teaching Method in Improving the Students Understanding in Learning Past 
Tense at the Second grade SMP PGRI Barembeng Bontonompo Gowa”, it is 
better if the researcher gives definition to make the researcher and the reader 
understand easily about the topic. The following are the key terms will use in 
the research: 
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1.  Teaching 
Teaching is constantly being aware of what they are doing wrong in 
the classroom and  trying to find ways to fix them. 
2. Past tense 
Past tense is used to describe or indicate an action that began in the past. 
Depending on how students  form the past tense, it might describe actions that 
happened or were completed in the past, were occurring at the same time as something 
else in the past, or continued to happen until or near the present time. 
3. Reciprocal 
Reciprocal is an instructional activity that takes the form of a dialogue 
between teacher and students regarding segments of text for the purpose of 
constructing the meaning of text. 
Reciprocal teaching is a guided strategy that encourages students to 
develop the skills that effective readers and learners do automatically (summarize, 
question, clarify, predict and respond to what they are reading). 
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CHAPTER II 
REVIEW OF RELATED LITERATURE 
A. Previous of Related Findings 
There are three researches that similar to this research. The first research 
has title ”Teaching Students’ Past Tense Through Reciprocal Teaching at the 
second grade of SMP 1 Surabaya” written by Nurhikma (2010). Concluded, this 
method is very effective to teaching students‟ past tense through reciprocal at the 
second grade of SMP 1 Surabaya. 
The second research has title “The Effectiveness of Using Reciprocal 
Method in Teaching Reading Narrative Text to the Tenth Grade Students of SMA 
Muhammadiyah Tambak Banyumas in the Academic year of 2011/1012” written 
by Rahayu (2012).Concluded that, the purpose of this research is to increase the 
students‟ motivation to learn English. While the writer purpose is to know is there 
any significance difference between the students‟ taught by reciprocal method. 
The third research has title “Teaching reading Comprehension by using 
Reciprocal Teaching Method to the Eight grade students of SMP Negeri 2 
Pontianak in the academic year 2013/2014” written by Anggreni (2014). This 
research was aimed to improve the students‟ mastery reading comprehension by 
using reciprocal teaching method. 
Based on the explanation above, the researcher concludes that there are 
many various method, strategy and techniques that have been used the previous 
researcher to teach the students‟ past tense. But, for this research, the writer has a 
different strategy and technique to teach the students‟ past tense that is applying 
past tense to know some formula make a sentence of past tense. And also using 
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reciprocal teaching method can be used improve students‟ activeness, and 
students understanding on past tense.  
B.  Some Pertinent Ideas 
1. Reciprocal teaching method 
Reciprocal teaching is an instructional activity that takes the form of a 
dialogue between teachers and students regarding segments of text for the purpose 
of constructing the meaning of text. Reciprocal teaching is a reading technique 
which is thought to promote students' reading comprehension. A reciprocal 
approach provides students with four specific reading strategies that are actively 
and consciously used to support comprehension: Questioning, Clarifying, 
Summarizing, and Predicting. Palincsar (1986) believes the purpose of reciprocal 
teaching is to facilitate a group effort between teacher and students as well as 
among students in the task of bringing meaning to the text. Reciprocal teaching is 
best represented as a dialogue between teachers and students in which participants 
take turns assuming the role of teacher. 
Marzano in Omari and Weshah (2010:30) declares the reason of using 
reciprocal teaching. They are as follows. 
a. Reciprocal teaching encourages cooperation, responsibility and leadership. 
b. Reciprocal teaching raises students' motivation for learning. 
c. Reciprocal teaching develops their social relations. 
d. Reciprocal teaching decreases undesirable behaviors in the classroom.  
Those reasons above are the advantages of using reciprocal teaching for 
students and the teacher. Reciprocal teaching helps students in thinking and 
getting the meaning of the text. Students have a change to share their idea with 
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their friends and the teacher. Students will learn how to work in team and how to 
appreciate others thinking. In addition, reciprocal teaching can help the teacher to 
manage students‟ misbehaviour. 
2. Reciprocal teaching strategies 
Approaching the problem from the perspective of Cognitive Strategy 
Instruction Slater & Horstman (2002), reciprocal teaching attempts to train 
students in specific and discrete strategies to prevent cognitive failure during 
reading. Palincsar and Brown (1984) identified four basic strategies that may help 
students recognize and react to signs of comprehension breakdown: Questioning, 
Clarifying, Summarizing, and Predicting. These strategies serve dual purposes of 
being both comprehension-fostering and comprehension-monitoring; that is they 
are thought to enhance comprehension while at the same time affording students 
the opportunity to check whether it is occurring. The leader follows these four 
steps in this specific order: 
a. Predicting 
 The prediction phase involves readers in actively combining their own 
background knowledge with what they have gathered from the text. With a 
narrative text students imagine what might happen next. With an informational 
text, students predict what they might learn or read about in subsequent passages. 
Predicting involves combining the reader‟s prior knowledge, new knowledge 
from the text, and the text‟s structure to create hypotheses related to the direction 
of the text and the author‟s intent in writing. Predicting provides an overall 
rationale for reading – to confirm or disconfirm self-generated hypotheses 
(Doolittle et al., 2006). 
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The Predictor can offer predictions about what the author will tell the 
group next or, if it's a literary selection, the predictor might suggest what the next 
events in the story will be. As Williams (2010) points out, predictions don't 
necessarily need to be accurate, but they need to be clear. 
1) Questioning 
When using the questioning strategy, readers monitor and assess their own 
understanding of the text by asking themselves questions. This self-awareness of 
one's own internal thought process is termed "metacognition." Questioning 
involves the identification of information, themes, and ideas that are central and 
important enough to warrant further consideration. The central or important 
information, themes, or ideas are used to generate questions that are then used as 
self-tests for the reader. Questioning provides a context for exploring the text 
more deeply and assuring the construction of meaning (Doolittle, Hicks, Triplett, 
Nichols, & Young, 2006). The Questioner will pose questions about the selection: 
Unclear parts, Puzzling information, Connections to other concepts already 
learned. 
2) Clarifying 
The clarification strategy focuses on training students in specific steps to 
help with decoding (letter-sound correspondence, "chunking," spelling, etc.), as 
well as fix-up strategies to deal with difficult vocabulary and lapses in 
concentration. Clarifying involves the identification and clarification of unclear, 
difficult, or unfamiliar aspects of a text. These aspects may include awkward 
sentence or passage structure, unfamiliar vocabulary, unclear references, or 
obscure concepts. Clarifying provides the motivation to remediate confusion 
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through re-reading, the use of context in which the text was written and/or read, 
and the use of external resources (e.g., dictionary or thesaurus) (Doolittle et al., 
2006). The Clarifier will address confusing parts and attempt to answer the 
questions that were just posed. 
3) Summarizing 
Summarization requires the reader to perform the task of discriminating 
between important and less-important information in the text. It must then be 
organized into a coherent whole (Palincsar & Brown, 1984). Summarizing is the 
process of identifying the important information, themes, and ideas within a text 
and integrating these into a clear and concise statement that communicates the 
essential meaning of the text. 
Summarizing may be based on a single paragraph, a section of text, or an 
entire passage. Summarizing provides the impetus to create a context for 
understanding the specifics of a text (Doolittle et al., 2006). The Summarizer will 
use his/her own words to tell the main idea of the text. This can happen anywhere 
in the story, and it should happen often for those students who are at-risk. It can 
happen first at sentence level, then paragraphs, then to whole text. 
Reciprocal teaching encompasses several techniques involving the who, 
what, and where, of learning (Mayer, 475-476) (2008): 
a) What is learned are cognitive strategies for reading comprehension 
rather than specific facts and procedures. The teaching focuses on how 
to learn rather than what to learn. 
b) Learning of the cognitive strategies occurs within real reading 
comprehension tasks rather than having each strategy taught in 
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isolation. Learning takes place in an order, rather than learning 
everything separately. 
c) Students learn as apprentices within a cooperative learning group that is 
working together on a task. The students are learning through themselves, and 
through the others in their group. 
The reciprocal teaching model has been in use for the past 20 years 
Williams (2011) and has been adopted by a number of school districts and reading 
intervention programs across the United States and Canada. It has also been used 
as the model for a number of commercially produced reading programs such as 
Soar to Success, Connectors, Into Connectors .  
3.  The Implementation of Reciprocal Teaching 
According to Klinger, Vaughn, and Boardman (2001: 135) the description 
of the implementation of reciprocal teaching (RT) consists of five phase. They are 
the teacher demonstration, the direct instruction and guided practice, the teacher 
students groups, the students-led groups, and students‟ independent use of the 
strategies. The descriptions of them are as follows. 
a. Phase 1: Teacher Demonstration 
The teacher models how to use the strategies (predicting, clarifying, 
questioning, and summarizing). Students see all four strategies on the first day, so 
they can get the portrait of it. Therefore, they will not get difficulties in applying 
those strategies in the next step. 
b. Phase 2: Direct Instruction and Guided Practice 
The teacher teaches each of the strategies in more depth one per lesson. 
The teacher explains how to implement the strategy while students are reading. 
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The teacher also supports the students with prompts and reminders as they try out 
the strategy. Then the teacher provides feedback. 
c. Phase 3: Teacher-Student Groups 
The teacher leads discussion about the text in small groups, prompts 
students to use the strategies and provides support and feedback as needed. The 
teacher gradually let students work by themselves as students become more 
proficient. 
d. Phase 4: Student-led Groups 
Students lead the discussion about the text and prompt their friends in 
group to use the four strategies. Students give feedback to their friend on strategy 
implementation. Meanwhile, the teacher provides assistance as needed. 
e. Phase 5: Students‟ Independent Use of the Strategies 
Students use the four strategies while they are reading the text and self 
regulate their implementation strategies. They monitor their own comprehension. 
They also monitor and give feedback on their friends‟ comprehension through the 
discussion. 
Based on those phases, the teacher will guide the students from guided, 
semi-guided and then independent in applying reciprocal teaching‟ strategies. 
Those phases should be followed by the teacher. Therefore, the implementation of 
reciprocal teaching can be run well, and the goal of improving students‟ reading 
comprehension can be achieved. 
In a 2008 study presented effective implementation of reciprocal teaching 
to students diagnosed with mild to moderate forms of disability. Within this 
group, ten percent of students had difficulty in learning due to Down Syndrome. 
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The average of the participants was around eighteen years of age. The researcher, 
Alfassi, Weiss and Lifshitz  (1984), developed a study based on Palincsar and 
Brown's (1984) design of reciprocal teaching for students who were considered 
academically too low for the complex skills of reading comprehension. The study 
compared two styles of teaching, remediation/direct instruction to Palincsar and 
Brown  reciprocal teaching. After twelve weeks of  instruction  and assessments, 
reciprocal teaching was found to produce a greater success rate in improving the 
literacy skills in the participants with mild to moderate learning disabilities. After 
the study was completed, researchers recommended reciprocal teaching so that 
students are taught in an interactive environment that includes meaningful and 
connected texts. This research for the European Journal of Special Needs 
Education, promotes reciprocal teaching for its structure in dialogues and how 
students learn to apply those dialogues based on the reading taking place in 
instruction. 
The design of this instructional method was influenced primarily by the 
work of Vygotsky and his notion of a “zone of proximal development,” which he 
characterized as “the distance between the actual developmental level as 
determined by independent problem solving and the level of potential 
development as determined through problem solving under adult guidance, or in 
collaboration with more capable peers” (Vygotsky, 1978, p. 86). The assistance 
provided the learner is a good example of scaffolding in that both temporary and 
adjusted support is provided, according to the needs of the participants. The 
assistance is withdrawn when it is no longer needed. The sequence of teacher 
modeling, coaching, and then fading also provides an excellent example of the 
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structure of a cognitive apprenticeship as outlined by Collins, Brown, and 
Newman (1989). 
4.  Foundations of Reciprocal Teaching 
Each strategy has foundation. The reciprocal teaching also has some 
foundations. According to Oczkus (2005:15) foundations of reciprocal teaching 
(RT) are as follows. 
a) check off evidence of the use of all four foundations, 
b) check off evidence of the use of think-aloud, 
c) check off evidence of the use of cooperative learning (in pairs or in 
groups). 
d) check off evidence of the use of scaffolding (i.e., providing support 
through  modeling, offering guided practice, giving additional 
feedback, and encouraging independent work), 
e) check off evidence of the use of metacognition (i.e., reviewing how to 
use the    strategies, reflecting on strategy use, and discussing the 
strategies), 
f) check off evidence of the use of tools used to promote metacognition 
(e.g., Reciprocal Teaching Chart, Be theTeacher Bookmark, etc.) 
Those foundations are to confirm or verify whether the bases of the 
reciprocal teaching like, think-aloud, scaffolding, and met cognition process exist 
in the teaching learning process or not. It is important to make sure that those 
bases of the reciprocal teaching apply in the class because it will influence the 
process of students‟ reading comprehension improvement. Furthermore, if there 
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are no bases or foundations of reciprocal teaching in the teaching learning 
process, it cannot be called as reciprocal teaching instruction. 
5. Past Tense 
Past tense describes the activities in the past. While according to Marcella 
and Frank (1972), the past tense indicates definite time terminating in the past, 
whether a time word is given or not. It is the required tense in statements about 
persons who are now dead (Shakespeare lived  in England) unless the statements 
has some relevance to the present (Shakespeare is the greatest playwright ever 
produced in England). 
In teaching of eases can be made fun, its depends on method or teaching 
that taught the teacher in teaching grammar specially in tenses. There are sixteen 
tenses in learning English but only will be focus on simple past tense , past 
continuous tense and past perfect tense.  
a. Simple past tense 
There are several definitions of the simple past tense on Grammarians‟ 
statement. According to Marcella and Frank (1997), the simple past tense 
represent definite time. It refers to event that was completed before the statement 
is made. While according to Elaine Kirn (2002), use the simple past tense to talk 
about completed past event and activities. 
Betty Schramper Azar (1989) also states that simple past tense used to  
indicate that activity or situation began and ended at particular time in the past.  
1) The forms of simple past tense  
There are two kinds of verbs in simple past tense, regular and 
irregular verbs. As state by Lindell and Hagiwara (1990) there are four 
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forms of regular verbs in simple past tense that are affirmative statements, 
question, negation, and short answer.  
The first, affirmative statements, it makes the past tense of regular 
verbs add –ed to the present tense form for example; I call up my friend 
everyday become I “called” up my friend yesterday. Then the spelling 
rules of affirmative statement divided into three, they are; the first, when a 
simple verb and with –e, it is only necessary to add –d to form the simple 
past for example: smile – smiled, agree – agreed. 
The second, when simple past verb ending in consonant y; change 
the y to – I and add –ed for example; hurry – hurried, try – tried. The 
third, when simple past have one-syllable verbs end in a consonant is 
double before –ed for example; stop – stopped, occur – occurred. 
Next the pronunciation rules of affirmative statement also divided 
into three, they are; The first, simple past verbs are ending in the sound /t/ 
or /d/: add the sound /d/ for example; want – wanted (wontid), need – 
needed (ni:did). The second, simple past verbs are ending in a vowel or a 
voiced consonant (except /d/): add the sound /d/ for examples; answer – 
answered (anse:d), call – called (ka:ld). The third, simple past verbs are 
ending in a voiceless consonant (except /t/): add the sound /t/ for example; 
stop – stopped (sto:pt), kiss – kissed (kist). 
The second, in question; the past tense form of the auxiliary verb did 
is used before the subject, and the main verb remains in its regular present 
form example; I work everyday become I worked everyday. And do I 
work everyday? Become did I work everyday? The third, in negation; the 
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past tense of don't (do not) and doesn't (does not) is didn't (did not). Note 
that the main verb occurs in its regular present form example; I don't work 
everyday become I didn't work everyday. The fourth, in short answer; 
simple past used the auxiliary did/didn't is used in sort answers to yes/no 
question in the past tense for example; did you call Eko yesterday? Yes, I 
did. (Icalled Eko yesterday) Or No, I didn't. (I didn't call Eko yesterday). 
Simple past tense of irregular verb is also divided into four. Those 
are; the first, the simple past tense used was and were in the past tense 
form of be for example; I am at home today become I was at home 
yesterday and we are in class now become we werein class yesterday. The 
second, the simple past used verbs be and the subjects are reserved in 
questions for example; I was late this morning become was I late this 
morning? And we were on time today become were we on time today?. 
The third, the simple past tense used of be are was not and were not in 
negative forms. The contraction wasn't and weren't occurs in the spoken 
English and in informal written English example; I was home yesterday 
become I wasn't home yesterday. They were in class become they weren't 
in class. The fourth, the simple past tense is the part of the sentence after 
be is omitted in sortanswer for example; were you at home this morning? 
Yes, I was or No, Iwasn't. 
2) The Formula of sentences in Simple Past Tense.  
a) Verbal sentences  
Affirmative sentence ;  Subject   Verb 2 
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Exp: I studied English yesterday. 
Negative sentence ; Subject + did + not + Verb 1  
Exp: I did not study English yesterday. 
Interrogative sentence ; Did + subject + Verb 1?  
 Exp: Did you study English yesterday? 
 Interrogative sentence with question word ; Qw + did + subject + 
Verb 1    Exp: Why did you go yesterday? 
b) Nominal sentences  
Affirmative sentence ; Subject + was/were + Non Verb 
Exp: She was happy yesterday 
Negative sentence ; Subject + was/were + not + Non verb 
Exp: She was not happy yesterday 
Interrogative sentence  ; Was/were + subject + Non verb? 
Exp: Was she happy yesterday? 
3) The Use of Simple Past Tense 
According to Rudy Hariyono and Bryan L Wilkinson (2008), 
They stated that the simple past tense is the time used explains an 
actions or events at the specific time in the past in the form of 
modestly. It is used for; The first, the simple past tense expresses an 
action which has done and has finished in the past or describes an 
event that happened in the specific time in the past for example; he 
helped me last week. The second, the simple past tense expresses the 
habitual action in the past but it does not happen in this time for 
example; he worked in the restaurant, but now he is working in a 
a.) v 
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factory. The third, the simple past tense expresses a situation that 
happened in the past for example; we were at home last night. 
Martin parrot in Grammar for English Teachers explains the use of 
the simple past tense: 
1. Finish periods of time: 
The simple past is one of the tenses we  use to refer to complete 
events, states or actions. We choose the past simple when we consider that 
the event, stare or action took place within a finished period time. 
2. Precise detail 
3. Time anchor 
In telling stories and describing what happened in the past we use the 
past simple as a „time anchor‟ to estabilish the key „time frame‟ of events. 
We also use the past simple to describe the key events that move story 
forward. 
Another function of simple past tense is: 
a) To describe an action finished in the past 
Example: The president visited some South East Asian Countries last 
June. 
b) To interrupt an action which was in progress in the past 
Example: My child was sleeping when the electricity suddenly died. 
b. Past Continuous Tense 
Past Continuous Tense is to express a thing, activity or event that is being 
done or is happening at a certain moment in the past.16 According to M.J Lado, 
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Past Continuous Tense is used to declare actions, circumstances or events that are 
in progress in the past when other circumstances or actions occur. 
1) Functions of the Past Continuous Tense 
a) To reveal a thing, activity or event that is being done at a certain 
moment in the  past, the time expression in the form of two time 
information such as clock and description of the day. 
Example: I was having breakfast with family at 06:00 this morning. 
b) To express a thing, activity or event that the meaning continue. 
Example: the day was getting dark when it began to rain. 
c) To reveal a thing, or activity that is happening or is being done, 
when     something,    other event or event occurs. (The conjunction 
is when). 
Example: She was writing an application latter when I come into 
her room. 
d) To disclose two things or activities that is at a given moment and 
simultaneously being performed or in progress. 
Example: I was reading magazine while my father was watching 
football game on TV.18 
2) Formula and of the Past Continuous Tense 
The used by Past Continuous Tense is was and were. 
Was + Verb-ing + Transitive / Intransitive + When 
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Example: Transitive Verb               Example: Intransitive 
         … was calling her friend         … was standing under the tree 
         … was reading a magazine         … was walking to school 
 
Positive Negative Interrogative 
S+was/were+v-ing S+was/were+not+v-ing was/were+s+v-ing? 
I was sleeping I was not sleeping Was I sleeping? 
She was sleeping She was not sleeping Was she sleeping 
We were sleeping We were not sleeping Were we sleeping? 
They were sleeping They were not sleeping Were they sleeping? 
Example: 
Positive: At eight o‟clock last night, I was studying. 
: Last year at this time, I was attending school. 
: Rita was standing under a tree when it began to rain. 
Negative: At eight o‟clock last night, I was not studying. 
: Last year at this time, I was not attending school. 
: Rita was not standing under a tree when it began to rain. 
Interrogative: Was you studying at eight o‟clock last night. 
: Was you attending school, last year at this time. 
: Was Rita standing under a tree when it began to rain. 
Notes: 
I, She, He, It (was) and You, We, They (were) 
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c. Past Perfect Tense 
The past perfect tense is a verb tense used to express actions that occurred 
in the past that finished before another action in the past started. The past perfect 
one of the four verb forms of the past tense. It is used for actions that started and 
finished in the past before another action started. That other action also occurred 
in the past. Because the past perfect is a part of the tense, it expresses completed 
actions. That is, the action that started in the past is finished, or complete. 
According to any sources, the rule of Past perfect Tense has many 
explanations as follows: 
Based on Barron Grammar written by Dan Mulvey , 2009 indicates that 
past perfect tense talk about completed time in past that has taken place before 
some other indicated past and completed time. E.g. My mother complained that I 
had not cleaned my room.( The “ not cleaning of the room” took place before “ 
mother complained )” Author sometimes uses the past perfect to guide the reader 
into flashback, a literary device to recall past event even though the story is now 
in present. Once in the past, the past perfect may be abandoned for the simple past 
tense. 
Based on Advanced English Grammar for Toefl Preparation by Hotben 
D.Lingga indicates that past perfect tense show that one of event has finished than 
the other event. 
E.g. the plane had just left when I reached the airport. 
I had written the letter before she called me. 
Past perfect tense also to declare one action has finished before certain   
event in the past. 
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e.g.: She had down her homework in the evening. 
I met her in Jakarta in 2000. I had seen her last five years before. 
In Cliffs TOEFL Preparation guide test of English as a foreign language, 
1995 by Michael Pyle, M.A indicates that form of the past perfect as follows : 
S + had+( verb in past participle ) 
Whereas the past perfect is used to indicate an action that happened before 
another action in the past, there usually are two action in the sentence 
e.g : John had gone to the store before he went home 
Jack told us yesterday that he had visited England in 1970 
Beside that the past perfect also usually used with before, after ,or when, 
study the following formulas : 
S+ past perfect tense + subject + simple past tense 
e.g : John had gone to the store before he went home 
S+simple past tense + after + subject+ past perfect 
e.g : John went home after he had gone to the store 
A state which continued for a time in the past, but stopped before now. 
e.g : Abdu had lived in New York for ten years before he moved to California. 
English grammar in Use. A self-study reference and practice book for 
intermediate students, 1985 “We use the past perfect tense to say that something 
had already happened before this time.” 
e.g : When I arrived at the party, Tom had already gone. 
“The past perfect tense ( I had done ) is the past of the present perfect ( I have 
done). Compare this situation : 
Present : The house is dirty. We haven‟t cleaned it for weeks. 
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„ Past : The house was dirty. We had not cleaned it for weeks. 
C. Theoretical Framework 
The theoretical framework underlying of this research is given in the 
following   diagram: 
 Figure 1. Theoretical Framework 
 
 
 
  
 
 
 
 
 
 
 
 
        
       (Sugiono, 2010) 
 
1. Input refers to reciprocal learning  method as teaching instrument that is 
expected  to be good device in teaching past tense. 
2. Process is which works through treatments in teaching past tense that 
use two classes are experiment class and control class. In experiment 
    (INPUT) 
     Pre-test  
     Teaching  Past tense  
 
       Process (Treatment) 
        Experiment Class 
Teaching past tense 
using reciprocal learning 
method 
 
   Process (treatment) 
  Control Class 
Teaching past tense by 
Using Conventional 
Method 
 
(OUTPUT) 
Post-tense 
Students‟ Understanding on 
past tense  
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class the researcher will teach past tense using reciprocal teaching 
method, while in control class will be given conventional method. 
3. Output, refers to students‟ understanding on past tense by using 
reciprocal teaching method. 
D. Hypothesis 
Based on the description above, there are some action hypotheses that can 
be  described as follows: 
H1: Reciprocal method can increasing the students‟ past tense at the 
second grade students  of  SMP  PGRI Barembeng, Bontonompo 
Gowa. 
 Ho: Reciprocal method can not increasing the students‟ past tense at the 
second grade students of SMP PGRI Barembeng, Bontonompo Gowa. 
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CHAPTER III 
RESEARCH METHOD 
A. Research Method 
1. Research Design 
This research, the researcher applied quasi- experimental design with 
two groups as the sample. They are experimental group and  control group. In 
quasi –experiment, the researcher does not have  an opportunity for random 
assignment of subject because the subjects already intact (Schreiber, 
2011;14). Each group will be given pre-test and post-test. 
The pre-test was conducted to find out the prior knowledge of 
students. The post-test of experimental group was administered to find out the 
improvement of English teaching which focuses on understanding in learning 
past tense by using reciprocal teaching  method while the post-test for control 
group to find out their improvement by using conventional method. 
Post-test scores compared to determine the effectiveness of the new 
treatment. The research design is formulated as follows: 
Figure 2. Quasi-Experimental Design 
 
                                          
                    
                            
 
   
Where:  
E= Experimental Class 
C=  Controlled clas
E O1 X O2 
________________ 
C O3  - O4 
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  X = treatment 
0102= pre-test 
03 04= post-test 
         (Sugiono, 2010 ) 
2. Research variable 
 This research has two variables which namely as dependent variable 
and independent variable. The independent variable is the use Reciprocal 
teaching method, while the dependent variable is Students Understanding  Past 
Tense. 
B. Population and Sample 
1. Population 
Population is the subject of the research overall (Arikunto, p:173). The 
population of this research is all of the students in the second year of SMP 
PGRI Barembeng Bontonompo Gowa, the population consist of three classes, 
class VIII.A (20 students,  14 Male and 6 Female), class VIII.B (20 students, 8 
Male and 12 Female) and  class VIII.C (20 Students, 5 Male and 15 female). 
Each the total number of population are 80 students for three classes. 
2. Sample 
 The total classes of the population were three classes. The researcher 
used purposive sampling technique to determine the sample. From those 
classes, the researcher took two classes as the sample to classified in 
experimental and controlled class. The researcher decided that Class VIII.A 
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was the experimental and controlled class and Class VIII.C was the controlled 
one. The number of students in experimental class was 20 students and  also the 
number of students in controlled class was 20 students. So, the total number of 
samples used in the research is 40 students as the data sources. The researcher 
chose this population because the researcher had taught in this school before.  
C.  Research Instruments 
In order to get some data that are needed to support this research, the 
writer applies the method by reciprocal teaching . this test was taken from past 
tense. The test was consisted of some items of multiple choices and fill in the 
blank. 
The test consist of pre-test and post-test. The students of both groups 
were given pre-test before treatment . Pre-test was used to find out the students 
ability in learning past tense and  it was given to the students at the first 
meeting before giving treatment. Post-test was used to know whether there was 
influence of the students learning past tense after being treated by using 
Reciprocal Teaching Method. 
D. Data Collecting Procedure  
The procedure of collecting data, was present in choronological order as 
follows: 
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1. Pre- test 
The pre  test was given to the students before treatments. The purpose 
was to know the students past tense  before applying reciprocal teaching 
method. 
The procedures of pre-test as follows: 
a. The researcher distributed the test to the students 
b. The researcher explained to the student how to work out the test 
c. The student did the test in 45 minutes 
d. The researcher collected the test. 
2. Treatments 
The treatments were given to the students after giving the pre-test. The 
experimental class was treated by teaching past tense by using Reciprocal Teaching 
Method.  The treatment were given for six meeting at least. 
The treatment of this research was represent as follows: 
a. The researcher asked the students about the topic. 
b. The researcher asked the students what  they want to know about the 
topic. 
c.  The material will be given by the researcher to the students, and then 
the students   answered the question accordance with the topic. 
d. The researcher gave chance for the students to explain the topic by 
Reciprocal   Teaching Method based on their own  knowledge and 
how to get information by the topic. 
e.  The researcher made conclusion  
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3. Post-test 
The post-test was given to the sample after treatments; the purpose was 
to know the students‟ achievement in reading comprehension after applying 
Reciprocal Teaching Method. 
E. Technique of Data Analysis  
 The data collect through the test that are analized quantitatively by 
employing statitical calculation  to the hypothesis. The procedure under taken 
in quantitative analysis will form as follows: 
1. Scoring the student‟s answer by using the following formula.  
Students‟ correct answer  
Score  =     x 100 
   Total number of item 
 
 
(Depdikbud in Sukirman 2010:36) 
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2. Tabulating the score of the students formula into the following 
classification. 
No  Classification Score 
1.  
2.  
3. 
4. 
5. 
6. 
7. 
96-100 
86-95 
76-85 
66-75 
56-65 
46-55 
0-45 
Excellent 
Very Good 
Good 
Fairly good 
Fair  
Poor 
Very Poor 
 
(Depdikbud in Sukirman 2010:36)  
3. Calculating the mean score of the students‟ answer by using the following 
formula:  
X
X
N


 
Where: 
 X    = mean score 
X  = the sum of all scores  
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 N  = the total number of subject         
      (Gay, 2006: 320) 
4. Finding out the standard deviation by applying this formula: 
   √
  
 
   
, where  SS =     
     
  
 
Where: 
SD = Standard Deviation 
SS  = The sum of square 
N  = Total number of the subjects 
    = The sum of all square; each score is squared and all the 
squaresare added up 
      = The square of the sum; all the scores are added up and the 
sum is square, total. 
(Gay, 2006: 321) 
5. The formula used in finding out the difference between students‟ score in 
pre-test and post-test. 
  
 ̅   ̅ 
√(
       
       ) (
 
   
 
  )
 
 Where: 
t = Test of significance 
 ̅1 = Mean score of experimental group  
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 ̅2 = Mean score of controlled group 
SS1= Sum square of experimental group  
SS2= Sum square of controlled group   
n1 = Number of students of experimental group 
n2 = Number of students of controlled group. 
(Gay, 2006: 349) 
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CHAPTER IV 
FINDINGS AND DISCUSSION 
A.  Findings 
Findings of the study deal with the presentation rate of the students‟ 
score obtained from the test to find the mean score, standard deviation, test of 
significance, and hypothesis testing. 
1.  Result of Students‟ Pre -Test in Experimental and Control Class 
The result score of students‟ pre-test in experimental class were shown 
in the (Appendix I). It showed that the lowest score of pre-test in experimental 
class was 50 for 13 students and highest is 70 for three students. 
For the control class, the data were shown in the appendix 1. It showed 
that the lowest score in the pre-test was 50 for 14 students and the highest score 
was 60 for seven students. After asessing the indivudual score, the researcher 
calculated the score to get the mean score. It was important to determine the 
mean score for both classes and the t-test to measure students‟ basic 
knowledge, to find out whether the result was significant or not and to be able 
to make sure whether the research can be continued or not. Students‟ means 
score for both classes and the t-test in the pre-test were shown in the following 
table. 
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a. Students’ Score Classification Percentage in Pre-test 
Tabulating the score percentage students in to the following 
classification; 
No. Scale Classification Experimental 
Class 
Control Class 
   F % F % 
1 96 – 100 Excellent - - - - 
2 86 – 95 Very Good - - - - 
3 76 – 85 Good - - - - 
4 66 – 75 Fairly Good 3 15 - - 
5 56 – 65 Fair 4 20 9 45 
6 46-55 Poor 13 65 11 55 
7 0 – 45 Very Poor - - - - 
 TOTAL 20 100 20 100 
Table 4.2 Students’ Score Classification Percentage in Pre-test 
The table showed that in the experimental class, there was three 
student or 15 percent classified into fairly good. Four students or 20 percent 
were classified into fair. 13 student or 65 percent  were classified into poor. 
Nobody one of students got the very poor score.  
For control class, nobody one of students got the fairly good, nine 
students or 45 percent  classified into fair, 11 students or 55 percent classified 
into poor. The same with the experimentl class, no one students got the score 
very poor. 
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In summary, for both classes nobody classified into neither excellent 
nor very good. Most of students in experimental class got poor category, and 
there were thirteen students classified into poor and 11 students classified into 
poor for control class. The students classified into poor category, because 
they do not have ability in comprehending text well. It was shown by the 
result of their enhancement in learning past tense through pre-test. They 
almost cannot understand all of question of the text. 
In other hand, nobody classified into fairly good in control class 
group. In addition, student classified into fair and poor for the control class 
was higher than the experimental class.  
b. Students’ result of Mean Score, T-test, and T-table in pre-test 
The table showed result of mean score T-test and T-Table in pre-
test; 
 
 
 
 
 
         Table 4.1 Students’ result of Mean Score, T-test, and T-table in pre-test 
The table showed that the mean score of the students in the 
experimental class was highest  than in the control class. The result of the 
mean score described that the difference of the students‟ basic knowledge. In 
Class Mean Score t-test t-table 
Experimental 
Class 
56.0 
0.55 2.00 
Control 
Class 
54.75 
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addition, t-test of the pre-test between experimental and control class was 
0.55 and the t-table is 2.00.To conclude that, the students‟ score was by 
comparing the t-test and the t-table. The result of the t-test was smaller then 
the t-table, it meant that there was no significance among the result of the 
students‟ basic knowledge and it was appropriate for the research to be 
continued. The table above showed that there was no significance between 
students‟ score in the pre-test because the t-test was smaller than the t-table 
(0.55<2.00). 
2.  Result of Students‟ Post Test in Experimental and Control Class 
Table of the result of Students‟ post-test in experimental and control 
class (See Appendix II) described the score of post-test in experimental and 
control class. For the experimental class, the lowest score in the post-test was 
65 for two students and the highest was 95 for one students. In addition, for 
control class, the lowest score was 50 for two student and the highest was 85 
for one student. Based on the results above, it was clear that the reciprocal 
teaching method has a positive impact to improve students‟ learning past 
tense. 
For the total score, the table of students‟ post-test shows that 
experimental class got 1.495 and control class got 1.335. It indicated that total 
score in experimental class was higher than control class. Comparing with the 
results in pre-tests, the experimental class showed the high enhancement, in 
contrast, the control class scores were decreased. 
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a. Students’ Classification Score in Post-test for Experimental and 
Control Class. 
Students‟ classification score in post-test for experimental and 
control class following the table ; 
No. Scale Classification Experimental 
Class 
Control Class 
   F % F % 
1 96 – 100 Excellent - - - - 
2 86 – 95 Very Good 2 10 - - 
3 76 – 85 Good 3 15 1 5 
4 66 – 75 Fairly Good 3 15 9 45 
5 56 – 65 Fair 4 20 6 30 
6     46-55 Poor - - - - 
7     0 – 45 Very Poor - - - - 
 TOTAL 12 60 16 80 
Table 4.3 Students’ Score Cclassification Ppercentage in Post -test 
The table showed that the experimental class, there were two students 
or 10 percent were classified into very good, three students or 15 percent 
were classified into good, three students or 15 percent were classified into 
fairly good. And four students or 20 percent were classified into fair. For 
control class, there were one students or five percent classified into good, 
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nine student or 45 percent classified into fairly good, and six students or 30 
percent classified into fair. 
In summary, the data shown in the table indicated that students in 
experimental class have better enhancement than control class. For both 
classes, there was nobody classified into excellent. Most of students in 
experimental class was classified into good fairly good, fair and also there 
was no students got the poor score because they showed their ability in 
comprehending the text through post-test. While in the control class there was 
two students got very good score and three students got good score, but there 
four  student got fair score. The students got the very good and good were 
great in understanding the content of the text, they almost answer all of 
question in the post-test. 
There were more students classified into fairly good in control class 
than experimental class. In fairly good, the studentscould understand the text 
but they were still interpreting the text word by word. It seemed that, they 
cannot answer the question well. But in the fair category, there was four 
students got the fair in the experimental class, while in the control class there 
was six students got the fair category. No one classes got poor and very poor 
score, in both classes. 
Based on the result above it can be concluded the rate percentage in 
the post-test was different from the rate percentage in the pre-test. The 
experimental class was better than the control class.  
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b. Mean Score and Standard Deviation 
The following table presented the mean score and standard deviation of  
the experimental class and control class. 
The mean score and standard deviation in the post test of the experimental 
class and control class: 
Class Mean Score 
 
 
 
Standard Deviation 
 
Experimental 74.75 
 
7.21 
Control      66.75 15.4 
Table 4.4 Mean Score and Standard Deviation in Post Test 
The table indicated the mean score of experimental class in the post-
test was 74.75 and the standard deviation was 7.21. While the mean score of 
the control class was 66.75 and the standard deviation was 15.4. 
The standard deviation of students‟ post-test indicated that the mean 
score in this research seemed likely that it did not have good dispersion value 
because the standard deviation was 7.21 for experimental class and 15.4 for 
control class. On the other hand, the good dispersion value of mean score was 
if the result of standard deviation was under the grade of one ( 1). If the 
standard deviation was more or bigger than one, it showed that the value 
dispersion of mean score was quite bad.  
Even though the standard deviation was not good enough, it can be 
concluded that the use of  reciprocal teaching method was beneficial to 
increase the learning past tense of the students‟ because the mean score of 
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students‟ post-test in experimental group was higher than the mean score of 
students‟ post-test in the control class. 
c. Test of Significance Testing 
The significant score between experimental and control class can be 
calculated by using t-test. The result of the t-test can be seen in table 4.5 as 
follows: 
Variable t-test t-table 
X1 – X2 2.10 2.00 
Table 4.5 the t-test of students’ achievement 
 Table 4 showed the result of test of significance testing. For the level of 
significance (p) 0, 05 and the degree of freedom (df) (N1 + N2)-2 = (20+ 20) – 2 = 
38,  showed that the value of the t-test was higher than t-table. The result of the 
test clearly showed that there was a significant difference between the students‟ 
score in the experimental and control class after the treatment of reciprocal 
teaching method. It indicated that the reciprocal teaching method was effective in 
increasing students‟ learning past tense.. It meant Ho was rejected and H1 was 
accepted because the t-test was higher than t-table (2.10  2.00). Therefore, the 
hypothesis of the research was accepted. 
B.  Discussion 
In learning past tense, the teacher need to be creative enough to make 
students cannot feel bored in teaching and learning process. So, there most of 
students think that learning past tense is not difficult subject. Using reciprocal 
teaching in past tense learning in the class is a suitable method for active class. 
This method can apply in teaching and learning process. 
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During observation (First meeting), the researcher was introduced the 
reciprocal teaching method in teaching learning past tense, and how to practice 
this method. 
After that, the researcher distributed the test to the students then the 
researcher explain to the students how to work out the test, the researcher also 
gave the students 45 minutes do the test. But there were some students who sit in 
the backside of the class did not pay attention with explanation the researcher‟s 
instruction and they tried to talk each other by her friend, look bored and feel 
sleepy. To solve the problem, the researcher gave more attention to the students 
and sometimes the researcher walk to behind of class. 
After the researcher implemented reciprocal teaching method in past tense, 
she got the data. There were significant improvements from the students‟ ability 
on learning past tense. Students were being enthusiastic in teaching and learning 
process by using reciprocal method. Most of students are active in respond to 
students or teacher questions. It was analyze from each test and then the 
researcher got the result of the quasi-experimental research as followed: 
The researcher concludes that was an improvement on students‟ ability in 
past tense after taught using reciprocal teaching method. From pre-test showed 
that students‟ achievement was 56 it means that still low ability in some students, 
because the standardized from KKM (Kriteria Ketuntasan Minimal) was 65. In 
post-test showed that there was increasing students‟ achievement up to 74.75. It 
means there was improvement after using contextual guessing technique. 
The findings above have provent that using reciprocal teaching method is 
important skill in learning past tense this relates with the theoritical stated 
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reciprocal method, is the most important skill use by most readers in learning past 
tense. 
There were many factors that influenced the result of study. One of the 
factors was teaching aid or method. When a teacher employed an appropriate 
teaching aid or technique that is suitable with the method, the students enjoyed the 
lesson. Based on the test result that had been done, it can be described that using 
reciprocal method as a teaching method in the process of  at second grade 
students‟ of SMP PGRI Barembeng Bontonompo Gowa it was effective students‟ 
ability on learning past tense. Actually, the use of reciprocal teaching method help 
readers to derive the vocabulary  and meaning of a known word from its uses in a 
sentence. Learning used reciprocal teaching method is effective to encourage 
students‟ ability. It can stimulate students‟ to be active when the students read the 
text. 
The assumes of this research that the application of using reciprocal 
teaching method could help students to remind information that they got before 
and their information to connect with the text. Besides, reciprocal teaching 
method also helped students to remember that information in the text by making 
some questions. Therefore, this strategy could apply in teaching past tense. 
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CHAPTER V 
CONCLUSION AND SUGGESTION 
A. Conclusions 
   Based on the findings  it can be concluded that, by using reciprocal 
teaching method can increase the students understanding in learning  past tense. 
This method can helped and encourage many learners to sustain their interest and 
work, and this method also helping the teacher to create context in which the 
language is useful and meaning. Using reciprocal teaching in learning past tense 
in the class is a suitable method for active class. 
The result of data analysis showed that the mean score of students in 
experimental class in the pre-test was 56 and 54.75 for control class. The mean 
score in post-test for Experimental class was 74.75 and 66.75 for control class. 
The data showed that students‟ score in post-test for experimental class was 
higher than in control class. 
It meant that, reciprocal teaching method more effective than conventional 
technique in learning  past tense using reciprocal method at the second grade 
students of SMP PGRI Barembeng Bontonompo Gowa. And there was significant 
difference between students‟ learning  past tense by using reciprocal method and 
conventional strategy at second grade students of SMP PGRI Barembeng 
Bontonompo Gowa. 
The data showed that students‟ competence in experimental class was 
higher than in control class. The t-test for both classes in post-test was 2.10 
compared to the t-table with 2.00, since the score of t-test was larger than the 
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score of t-table, null hypothesis (Ho) was rejected and alternative hypothesis (H1) 
was accepted. It meant that the reciprocal teaching method which was applied in 
the experimental class was improved students‟ learning past tense. 
B. Suggestions  
In relation to the conclusion before, the researcher proposes the following 
offers: 
1. The teacher should find out the effective method in learning past tense. 
2. The students should be good learners; they should involve themselves in 
the classroom and pay attention to their teacher. 
3. Student should have motivation in learning English. 
4. The students should respect their teacher fully attention to the lesson for 
supporting the learning process running well. 
5. The teacher should use many alternative strategies to improve students 
learning past tense. 
6. The teacher should know the students difficulties in learning to help them 
so that they can solve their problem and get out from their difficulties. 
7. The English teacher should be creative in developing teaching material 
and present the learning process enjoyable. 
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APPENDIX I 
  The test results of students’ pre – test are  calculated in the following table: 
 
Where: 
 ∑  : Sum of each datum 
 Average : Mean score 
 
 
 
 
 
  
  
Number of 
Respondents 
Experimental Class Control Class  
X X
2 
X X
2 
A 50 2.500 50 2.500 
B 50         2.500 50 2.500 
C 50 2.500 50 2.500 
D 50 2.500 60 3.600 
E 50 2.500 50 2.500 
F 50 2.500 60 3.600 
G 50 2.500 60 3.600 
H 50 2.500 50 2.500 
I 50 2.500 60 3.500 
J 50 2.500 60 3.500 
K 65 4.225 60 3.600 
L 65 4.225 50 2.500 
M 50 2.500 50 2.500 
N 50 2.500 50 2.500 
O 65 4.225 60 3.600 
P 70 4.900 50 2.500 
Q 50 2.500 65 4.225 
R 65         4.225  50 2.500 
S 70 4.900        60 3.600 
T 70 4.900 50 2.500 
∑ 1.120 64.100 1.095 60.525 
Average 56 
 
54,75 
 
74 
 
 
 
APPENDIX II 
The test results of students’ post – test are   calculated in the following table: 
  
 
 
 
 
 
 
 
 
 
 
Number of 
Respondents 
Experimental Class Control Class  
X X
2 
X X
2 
A             65 4.225 50 2.500 
B 75 5.625 50 2.500 
C 75 5.625 85 7.225 
D 60 3.600 60 3.600 
E 70 4.900 65 4.225 
F 85 7.225 60 3.600 
G 70 4.900 70 4.900 
H 70 4.900 70 4.900 
I 65 4.225 70 4.900 
J 90 8.100 75 5.624 
K 70 4.900 70 4.900 
L 70 4.900 70 6.400 
M 80 6.400 70 4.900 
N 60 3.600 75 5.624 
O 70 4.900 60 3.600 
P 95 9.025 60 3.600 
Q 80 6.400 65 4.225 
R 85 7.225 60 3.600 
S 85 7.225 80 6.400 
T 75 5.624 70 6.400 
∑ 1495 114.551 1335 93.623 
Average 74,75 
 
66.75 
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APPENDIX III 
The Mean Score of Experimental and Controlled Class 
A. Experimental Class 
1. Pre-test     2. Post-test 
 ̅ = 
  
 
          ̅  = 
  
 
 
    
     
  
                           = 
    
  
 
                      = 54,75 
 
B. Control Class 
1. Pre-test     2. Post-test 
 ̅   = 
  
            
̅   = 
  
  
     
     
  
                                    = 
    
  
  
                       = 66,75 
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APPENDIX IV 
The Standard Deviation and T-Test of Experimental and Control Class in pre-
test 
1. Standard Deviation of Pre-test in Experimental Class 
 
 
 
SD =    Standard Deviation  
∑    =    Total Row Score 
N =   Total Number Of he Student 
SS  =        
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2. Standard Deviation of Pre-test in Control Class 
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3. T-test in the pre-test 
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The Standard Deviation and T-Test of Experimental and Control Class in Post-
test 
1. Standard Deviation of Post-test in Experimental Class 
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2. Standard Deviation of Post-test in Control Class 
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3. T-test in the post-test 
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APPENDIX IV 
The Standard Deviation and T-Test of Experimental and Control Class in pre-
test 
4. Standard Deviation of Pre-test in Experimental Class 
 
 
 
SD =    Standard Deviation  
∑    =    Total Row Score 
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5. Standard Deviation of Pre-test in Control Class 
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6. T-test in the pre-test 
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The Standard Deviation and T-Test of Experimental and Control Class in Post-
test 
4. Standard Deviation of Post-test in Experimental Class 
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APPENDIX IV 
The Standard Deviation and T-Test of Experimental and Control Class in pre-
test 
7. Standard Deviation of Pre-test in Experimental Class 
 
 
 
SD =    Standard Deviation  
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8. Standard Deviation of Pre-test in Control Class 
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9. T-test in the pre-test 
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The Standard Deviation and T-Test of Experimental and Control Class in Post-
test 
7. Standard Deviation of Post-test in Experimental Class 
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8. Standard Deviation of Post-test in Control Class 
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APPENDIX V 
LESSON PLANNING 
LESSON PLAN 1 
 
 
Nama Sekolah  : SMP PGRI Barembeng 
Mata Pelajaran        : Bahasa Inggris  
Kelas/Semester  : VIII/2 
Alokasi Waktu  : 8 x 40 menit 
Topik Pembelajaran  : Text lisan dan tulis untuk menyatakan dan 
menanyakan tindakan dan kejadian yang di lakukan/terjadi di waktu lampau. 
/ kejadian   
A. Kompetensi Inti (KI) 
 
1.      KI 1 : Menghargai dan menghayati ajaran agama yang dianutnya.   
2.      KI  2 :Menghargai, dan menghayati perilaku jujur, disiplin, tanggung jawab, 
peduli (toleransi,gotong royong), santun, percaya diri, dalam berinteraksi secara 
efektif dengan lingkungan sosial dan alam dalam jangkauan pergaulan dan 
keberadaannya.  
3.      KI 3 :Memahami  pengetahuan (faktual, konseptual, dan prosedural) 
berdasarkan rasa ingin tahunya tentang  ilmu pengetahuan,teknologi, seni budaya 
terkait penomena dan kejadian yang tampak  mata). 
4.      KI 4 : Mencoba,mengolah,  dan menyaji, dalam ranah konkret 
(menggunakan, mengurai, merangkai, memodifikasi, dan membuat) dan ranah 
abstrak (menulis, membaca, menghitung, dan mengarang) sesuai dengan yang 
dipelajari di sekolah dan  sumber lain yang sama dalam sudut pandang/teori). 
 
B. Kompetensi dasar dan indikator pencapaian kompetensi: 
 
No. Kompetensi Dasar Indikator Pencapaian 
Kompetensi 
1. 1.1.   Mensyukuri kesempatan dapat 
mempelajari bahasa Inggris 
1.1.1.      Menunjukkan perilaku syukur 
dalam mengikuti proses 
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sebagai bahasa pengantar 
komunikasi Internasional yang 
diwujudkan dalam semangat 
belajar. 
pembelajaran 
1.1.2.      Menunjukkan perilaku belajar 
dengan penuh semangat 
2. 1.        Menunjukan perilaku santun dan 
peduli dalam melaksanakan 
komunikasi antar pribadi dengan 
guru dan teman. 
2.1.1.       Menunjukkan perilaku santun 
dalam berkomunikasi antar pribadi 
dengan teman dan guru. 
2.1.2.       Menunjukkan perilaku peduli 
dalam berkomunikasi antar pribadi 
dengan teman dan guru 
3. 2 2.        Menunjukan jujur, disiplin, 
percaya diri, dan bertanggung 
jawab dalam melaksanakan 
komunikasi transaksional dengan 
guru dan teman. 
2.2.1.       Menunjukkan perilaku percaya diri 
dalam mengiku6ti proses 
pembelajaran 
2.2.2.       Menunjukkan perilaku bertanggung 
jawab dalam berinteraksi dengan 
teman dan guru 
4. 2 3.        Menunjukan perilaku tanggung 
jawab, peduli, kerjasama, dan 
cinta damai, dalam melaksanakan 
komunikasi fungsional. 
2.3.1.      Menunjukkan perilaku tanggung 
jawab dalam melakukan 
komunikasi fungsional 
2.3.2.      Menunjukkan perilaku peduli 
dalam melaksanakan komunikasi 
fungsional 
2.3.3.      Menunjukkan perilaku kerjasama 
dalam melaksanakan komunikasi 
fungsional 
2.3.4.      Menunjukkan perilaku cinta damai 
dalam melaksanakan komunikasi 
fungsional 
 
5. 3.11.    Menerapkan struktur teks dan 
unsur kebahasaan untuk 
melaksanakan fungsi sosial 
menyatakan dan menanyakan 
tindakan/kejadian yang 
dilakukan/terjadi di waktu lampau, 
sesuai dengan konteks 
penggunaannya. (simple past 
tense) 
3.11.1. Mengidentifikasikan struktur texts 
tentang kejadian masa lampau 
3.11.2. Menjelaskan fungsi social kejadian 
yang terjadi di masa lampau 
3.11.3. Mengucapkan teks  tentang kejadian 
yang terjadi di masa lampau. 
 
6. 4.13.    Menyusun teks lisan dan tulis, 
pendek dan sederhana,tentang 
kegiatan, kejadian, dan peristiwa, 
dengan memperhatikan 
fungsisosial, struktur teks, dan 
unsure kebahasaan yang benar dan 
sesuai konteks. 
4.13.1.  Menulis teks  pendek dan 
sederhana,tentang kegiatan, kejadian, 
dan peristiwa, dengan 
memperhatikan fungsi sosial, 
struktur teks, dan unsur kebahasaan 
yang benar dan sesuai konteks. 
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C. Materi pembelajaran 
 
1.      Materi Reguler 
a.         Teks lisan dan tulis untuk menyatakan dan menanyakan tindakan/kejadian 
yang    dilakukan/terjadi di waktu lampau. 
 
 
b.        Fungsi sosial 
           Menyatakan tindakan/kejadian yang dilakukan/ terjadi di waktu lampau  
           Untuk menjaga hubungan interpersonal dengan guru dan teman 
c.         Struktur teks  
What did you do after school yesterday? My brother and I went fishing in 
the river.; Who opened the box? Yusuf did; She got an accident. She was 
riding on her motorcycle and hit the lamp post,.dan semacamnya. 
 
d.        Unsur kebahasaan 
˗            Kata kerja dalam Simple Past Tense, Past Continuous Tense 
˗            Kata sambung: when, while, after, before, dll. 
˗            Penggunaan nominal singular dan plural secara tepat, dengan atau tanpa a, 
the, this, those,  my, their, dsb secara tepat dalam frasa nominal 
˗            Ucapan, tekanan kata, intonasi, 
˗            Ejaan dan tanda baca 
˗            Tulisan tangan. 
 
e.       Topik 
        Kegiatan dan tindakan yang terjadi di masa lalu di sekolah, rumah, dan 
sekitarnya dan yang relevan dengan kehidupan siswa sebagai pelajar dan 
remaja, dengan memberikan keteladanan tentang perilaku jujur, disiplin, 
percaya diri, dan bertanggung jawab. 
 
2.      Materi Remedial 
Unsur Kebahasaan: 
Tata bahasa 
Past Tense 
 
Kalimat nominal 
Kalimat Affirmatif 
S + was/were + adj/adverb/noun + … 
 
Kalimat Negatif 
S + was/were + not + adj/adverb/noun + … 
 
Kalimat Interogatif/pertanyaan 
Was/were + S adj/adverb/noun + …? 
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Example: 
1.        (+) Mr. Mustofa was sick yesterday. 
(-)  Mr. Mustofa was not sick yesterday. 
(?) Was Mr. Mustofa sick yesterday? Yes, he is. No. He is not(isn‟t) 
 
2.        (+)They were angry. 
(-)  They were not angry. 
(?) Were they angry? Yes, they were. No, they were not (weren‟t) 
 
Kalimat Verbal 
 
Kalimat Affirmatif 
S + V2 + O + adv + … 
 
Kalimat Negatif 
S + did not(din’t) + V1 + O + adj + … 
 
Kalimat Interogatif/pertanyaan 
Did + S + V1 + O + adv + … 
 
Keterangan : 
S         : Subject 
V2       : Kata kerja bentuk kedua(past) 
V1       : Kata kerja bentuk pertama(infinitive) 
O        : Objek 
Adj      : Adjective(kata sifat) 
Adv     : Adverb(Kata Keterangan) 
 
Example: 
1.        (+)  Mrs. Hani went to Ujung Negoro Beach last week. 
       (-)  Mrs. Hani didn‟t go  to Ujung Negoro Beach last week. 
       (?)  Did Mrs. Hani go to Ujung Negoro Beash last week? Yes, she did. 
No, she did not   (didn‟t). 
 
2.         (+)  They studied English last night. 
        (-)  They didn‟t study English last night. 
        (?)  Did they study English last night? Yes, They did. No they did not 
 
3.      Materi Pengayaan 
Teks tulis dan lisan yang menggunakan ungkapan menyatakan dan 
menanyakan tindakan/kejadian yang terjadi pada masa lampau dengan 
menggunakan bentuk pendek (contractions) dan penambahan kosakata 
baru yang berkaitan. 
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When and While 
 
a)        When 
-          When she cooked fried rice, her neighbours came 
-          He was young, when his father sick. 
b)       While 
-          While I was studying in the library, someone greeted me 
-          While my brother was sleeping at home, I was playing outside 
 
D.      Media, Alat, dan Sumber Pembelajaran:  
1.      Media : Paper , Buku 
2.      Alat : Buku Paket 
3.      Sumber Belajar  : Suara Guru, Buku paket dan buku yang relevan. 
 
E.       Langkah-langkah pembelajaran  
1.        Pertemuan I 
 
Kegiatan Pendahuluan Aloka
si 
Wakt
u 
Guru Peserta Didik 
Menyiapkan peserta didik untuk mengikuti 
proses pembelajaran seperti memberi salam, 
absensi, menyiapkan buku pelajaran; 
Peserta didik bersiap untuk mengikuti 
pelajaran 
10 
Menit 
Memotivasi peserta didik secara kontekstual 
sesuai dengan manfaat pembelajaran tentang 
pengalaman masa lalu. 
Peserta didik mendengar motivasi 
yang diberikan oleh guru 
Mengajukan pertanyaan-pertanyaan untuk 
mereview materi sebelumnya  terkait dengan 
materi yang akan dipelajari: 
Peserta didik menjawab pertanyaan-
pertanyaan tentang materi 
sebelumnya 
Menjelaskan tujuan pembelajaran atau 
kompetensi dasar yang akan dicapai; dan 
menyampaikan cakupan materi dan 
penjelasan uraian kegiatan sesuai silabus. 
 
 
Peserta didik mendengar penjelasan 
tentang tujuan pembelajaran yang di 
jelaskan oleh guru 
Mengamati dan Menanya  
Guru Peserta Didik 
Guru meminta peserta didik untuk 
memahami instruksi serta guru 
memperlihatkan paper yang berisikan kata-
kata dalam bentuk masa lampau 
Peserta didik memahami instruksi 
serta memperhatikan apa yang 
diperlihatkan oleh guru 30 
Menit 
Guru meminta peserta didik untuk 
mengulangi ucapan guru pada saat guru 
Peserta didik mengulangi ucapan 
guru dengan baik dan benar 
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2.        Pertemuan II 
 
membaca kata-kata yang ada di dalam karton 
tersebut 
Guru memilih peserta didik secara acak satu 
persatu dan memerintahkan peserta didik 
tersebut untuk membaca satu persatu kata-
kata yang ada di dalam karton tersebut 
tersebut  
Peserta mendengarkan dan 
memahami instruksi dari guru, dan 
membaca kata-kata yang ada di 
dalam paper tersebut 
Mengumpulkan Informasi  
Guru Peserta Didik 
Guru  memerintahkan peserta didik untuk 
mencatat apa yang ada di papan tulis, 
termasuk kata-kata yang ada di dalam karton 
tersebut. 
Peserta didik memahami instruksi 
dari guru dan mencatat apa yang ada 
di papan tulis dan juga untuk 
dipelajari lagi 30 
Menit Guru Meminta masing-masing peserta didik 
untuk membuat kalimat berdasarkan kata-
kata yang terdapat dalam karton tersebut 
Peserta didik membuat kalimat 
dalam bentuk masa lampau 
berdasarkan dari kata-kata yang 
ada di dalam paper tersebut 
Penutup  
Guru Peserta Didik 
Guru memberikan umpan balik terhadap 
proses dan hasil pembelajaran. 
Peserta didik mendengar serta 
menyimpulkan pelajaran yang telah 
mereka pelajari 
10 
Menit 
Melakukan kegiatan tindak lanjut dalam 
bentuk pemberian tugas individual untuk 
membaca melalui internet/ perpustakaan 
berbagai deskripsi tentang pengalaman masa 
lalu. 
Peserta didik mendengar serta 
mengerjakan instruksi yang di 
berikan oleh guru. 
Menginformasikan rencana kegiatan 
pembelajaran untuk pertemuan berikutnya 
Peserta didik mendengar dan 
mempersiapkan diri untuk pertemuan 
berikutnya 
Kegiatan Pendahuluan Alok
asi 
Wakt
u 
Guru Peserta Didik 
Memotivasi peserta didik secara kontekstual 
sesuai dengan manfaat pembelajaran tentang 
pengalaman masa lalu. 
Peserta didik mendengar motivasi 
yang diberikan oleh guru 
10 
Menit 
Mengajukan pertanyaan-pertanyaan untuk 
mereview materi sebelumnya  terkait dengan 
materi yang akan dipelajari. 
Peserta didik menjawab pertanyaan-
pertanyaan tentang materi 
sebelumnya 
Peserta didik mendengar penjelasan 
tentang tujuan pembelajaran yang di 
jelaskan oleh guru 
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Menjelaskan tujuan pembelajaran atau 
kompetensi dasar yang akan dicapai; dan 
menyampaikan cakupan materi dan 
penjelasan uraian kegiatan sesuai silabus. 
Peserta didik mendengar penjelasan 
tentang tujuan pembelajaran yang di 
jelaskan oleh guru 
Mengamati dan Menanya  
Guru Peserta Didik 
Guru meminta peserta didik untuk memahami 
instruksi serta guru memperlihatkan kartu yang 
berisikan kata-kata kepada peserta didik 
Peserta didik memahami instruksi 
serta memperhatikan apa yang 
diperlihatkan oleh guru 
30 
Menit 
Guru meminta peserta didik untuk mengulangi 
ucapan guru pada saat guru membaca kata-kata 
yang ada di dalam kartu tersebut 
Peserta didik mengulangi ucapan 
guru dengan baik dan benar 
Guru memberikan kartu kata-kata tersebut 
kepada peserta didik serta memperintahkan 
masing-masing peserta didik untuk mencari arti 
dari kata-kata yang terdapat dalam kartu tersebut 
Peserta didik belajar mengenai 
kata-kata yang  ada didalam 
paper, serta mencari makna 
dengan menggunakan kamus 
Mengumpulkan Informasi  
Guru Peserta Didik 
Guru  membagikan kartu dan meminta masing-
masing peserta didik untuk membaca dengan 
suara lantang dan membaca arti dari kata-kata 
yang ada didalam kartu tersebut 
Peserta didik membaca dan 
memahami instruksi kegiatan 
yang diberikan oleh guru. 
30 
Menit 
Guru Meminta masing-masing peserta didik 
untuk membuat kalimat berdasarkan kata-kata 
yang terdapat dari kartu tersebut 
Peserta didik menyatakan dan 
menanyakan tindakan/kejadian 
yang dilakukan/terjadi di waktu 
lampau menggunakan Bahasa 
Inggris dalam konteks simulasi, 
dan kegiatan lain yang terstruktur 
Penutup  
Guru Peserta Didik 
Guru memberikan umpan balik terhadap proses 
dan hasil pembelajaran. 
Peserte didik mendengar serta 
menyimpulkan pelajaran yang 
telah mereka pelajari 
10 
Menit 
Melakukan kegiatan tindak lanjut dalam bentuk 
pemberian tugas individual untuk membaca 
melalui internet/ perpustakaan berbagai deskripsi 
tentang pengalaman masa lalu. 
Peserta didik mendengar serta 
mengerjakan instruksi yang di 
berikan oleh guru. 
Menginformasikan rencana kegiatan 
pembelajaran untuk pertemuan berikutnya 
Peserta didik mendengar dan 
mempersiapkan diri untuk 
pertemuan berikutnya 
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3. Pertemuan III 
 
 
 
Alokasi 
waktu 
Guru Peserta Didik 
Menyiapkan peserta didik untuk 
mengikuti proses pembelajaran seperti 
memberi salam, absensi, menyiapkan 
buku pelajaran; 
Peserta didik bersiap untuk mengikuti 
pelajaran 
10 
Menit 
Memotivasi peserta didik secara 
kontekstual sesuai dengan manfaat 
pembelajaran tentang pengalaman 
masa lalu. 
Peserta didik mendengar motivasi yang 
diberikan oleh guru 
Mengajukan pertanyaan-pertanyaan 
untuk mereview materi sebelumnya  
terkait dengan materi yang akan 
dipelajari: 
Peserta didik menjawab pertanyaan-
pertanyaan tentang materi sebelumnya 
Menjelaskan tujuan pembelajaran atau 
kompetensi dasar yang akan dicapai; 
dan menyampaikan cakupan materi 
dan penjelasan uraian kegiatan sesuai 
silabus. 
Peserta didik mendengar penjelasan 
tentang tujuan pembelajaran yang di 
jelaskan oleh guru 
Mengumpulkan Informasi  
Guru Peserta Didik 
Guru meminta peserta didik untuk 
menyusun kelompok belajar 
berdasarkan jumlah siswa yang ada 
Peserta didik memahami instruksi dari 
guru serta membentuk kelompok belajar 
30 
Menit 
Guru membagikan teks tentang 
kejadian pada masa lampau kepada 
masing-masing kelompok belajar 
untuk membaca dan memahami teks 
tentang kejadian pada masa lampau 
tersebut 
Peserta didik secara berkelompok 
memahami instruksi dari guru serta 
membaca dan memahami teks tentang 
kejadian pada masa lampau yang 
diberikan oleh guru 
Guru menginstruksikan satu persatu 
ketua kelompok untuk membaca dan 
meminta kelompok belajar lain untuk 
mendengarkan 
Peserta didik memahami dan 
mendengarkan instruksi dari guru serta 
bersiap secara berkelompok untuk 
membacakan teks tentang kejadian pada 
masa lampau dengan baik dan benar 
Mengasosiasi  
Guru Peserta Didik 
Guru  meminta peserta didik untuk 
memahami teks tentang kejadian pada 
masa lampau serta membacakan arti 
dari teks tentang kejadian pada masa 
lampau tersebut 
Peserta didik membaca dan memahami 
teks tentang kejadian pada masa lampau 
serta membacakan arti dari teks tentang 
kejadian pada masa lampau 
30 
Menit 
Guru meminta peserta didik untuk 
mencatat dan memahami arti dari teks 
kejadian masa lampau tersebut 
Peserta didik memahami instruksi dari 
guru serta menulis arti atau makna penuh 
dari teks tentang kejadian masa lampau 
tersebut 
Penutup  
Guru Peserta Didik 
Guru memberikan umpan balik 
terhadap proses dan hasil 
Peserta didik mendengar serta 
menyimpulkan pelajaran yang telah 
mereka pelajari 
10 
Menit 
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4.    Pertemuan IV 
Kegiatan Pendahuluan Alok
asi 
Wakt
u 
Guru Peserta Didik 
Menyiapkan peserta didik untuk 
mengikuti proses pembelajaran seperti 
memberi salam, absensi, menyiapkan 
buku pelajaran; 
Peserta didik bersiap untuk mengikuti 
pelajaran 
10 
Menit 
Memotivasi peserta didik secara 
kontekstual sesuai dengan manfaat 
pembelajaran tentang pengalaman masa 
lalu. 
Peserta didik mendengar motivasi yang 
diberikan oleh guru 
Mengajukan pertanyaan-pertanyaan 
untuk mereview materi sebelumnya  
terkait dengan materi yang akan 
dipelajari: 
Peserta didik menjawab pertanyaan-
pertanyaan tentang materi sebelumnya 
Menjelaskan tujuan pembelajaran atau 
kompetensi dasar yang akan dicapai; dan 
menyampaikan cakupan materi dan 
penjelasan uraian kegiatan sesuai silabus. 
Peserta didik mendengar penjelasan 
tentang tujuan pembelajaran yang di 
jelaskan oleh guru 
Mengumpulkan Informasi  
Guru Peserta Didik 
Guru meminta peserta didik untuk 
memperhatikan dan memahami instruksi 
dari guru tentang teks kejadian masa 
lampau 
Peserta didik memperhatikan dan 
memahami instruksi dari guru tentang teks 
kejadian masa lampau 
30 
Menit 
Guru meminta peserta didik untuk 
mengulangi ucapan kalimat teks kejadian 
masa lampau dengan baik dan benar 
Peserta didik mendengarkan guru dan 
mengulangi ucapan kalimat teks kejadian 
masa lampau dengan baik dan benar 
 
Guru  meminta peserta didik untuk 
memahami instruksi dan membuat 4 
kelompok 
Peserta didik memahami instruksi dari 
guru serta membuat 4 kelompok belajar 
Guru membagikan tugas untuk masing-
masing kelompok tentang teks kejadian 
Peserta didik memahami instruksi dari 
guru tentang teks kejadian masa lampau 
pembelajaran. 
Melakukan kegiatan tindak lanjut 
dalam bentuk pemberian tugas 
individual untuk membaca melalui 
internet/ perpustakaan berbagai 
deskripsi tentang pengalaman masa 
lalu. 
Peserta didik mendengar serta 
mengerjakan instruksi yang di berikan 
oleh guru. 
Menginformasikan rencana kegiatan 
pembelajaran untuk pertemuan 
berikutnya 
Peserta didik mendengar dan 
mempersiapkan diri untuk pertemuan 
berikutnya 
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masa lampau dan meminta peserta didik 
untuk memahami instruksi dari guru 
Guru meminta masing-masing kelompok 
untuk menulis pernyataan tentang teks 
kejadian masa lampau 
Peserta didik dari masing-masing 
kelompok menulis pernyataan tentang teks 
kejadian masa lampau 
Mengasosiasikan 
 
Guru Peserta Didik 
 
Guru meminta peserta didik dari masing-
masing kelompok untuk membacakan 
teks kejadian masa lampau dengan baik 
dan benar 
Peserta didik dari masing-masing 
kelompok membacakan teks tentang 
kejadian masa lampau dengan baik dan 
benar 
30 
Menit 
Guru meminta peserta didik untuk 
mempresentasikan hasil kerja kelompok 
peserta didik 
Peserta didik mempresentasikan hasil 
kerja kelompok di hadapan peserta didik 
dari kelompok lainnya 
Guru meminta peserta didik untuk 
mencatat teks tentang kejadian masa 
lampau 
Peserta didik mencatat atau menulis teks 
tentang kejadian masa lampau 
 
Penutup  
Guru Peserta Didik 
Guru memberikan umpan balik terhadap 
proses dan hasil pembelajaran. 
Peserta didik mendengar serta 
menyimpulkan pelajaran yang telah 
mereka pelajari 
10 
Menit 
 
 
Melakukan kegiatan tindak lanjut dalam 
bentuk pemberian tugas individual untuk 
membaca melalui internet/ perpustakaan 
berbagai deskripsi tentang pengalaman 
masa lalu. 
Peserta didik mendengar serta 
mengerjakan instruksi yang di berikan 
oleh guru. 
Menginformasikan rencana kegiatan 
pembelajaran untuk pertemuan 
berikutnya 
Peserta didik mendengar dan 
mempersiapkan diri untuk pertemuan 
berikutnya 
 
5.        Pertemuan V 
Kegiatan Pendahuluan Alokasi 
Waktu Guru Peserta Didik 
Menyiapkan peserta didik untuk 
mengikuti proses pembelajaran seperti 
memberi salam, absensi, menyiapkan 
buku pelajaran; 
Peserta didik bersiap untuk mengikuti 
pelajaran 
10 
Menit 
Memotivasi peserta didik secara 
kontekstual sesuai dengan manfaat 
pembelajaran tentang pengalaman masa 
lalu. 
Peserta didik mendengar motivasi yang 
diberikan oleh guru 
Mengajukan pertanyaan-pertanyaan 
untuk mereview materi sebelumnya  
terkait dengan materi yang akan 
Peserta didik menjawab pertanyaan-
pertanyaan tentang materi sebelumnya 
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dipelajari: 
Menjelaskan tujuan pembelajaran atau 
kompetensi dasar yang akan dicapai; dan 
menyampaikan cakupan materi dan 
penjelasan uraian kegiatan sesuai silabus. 
Peserta didik mendengar penjelasan 
tentang tujuan pembelajaran yang di 
jelaskan oleh guru 
 
 
Mengumpulkan Informasi Alokasi 
Waktu Guru Peserta Didik 
Guru meminta peserta didik untuk 
memperhatikan dan memahami tentang 
materi pembelajaran yang akan dipelajari 
yaitu tentang kejadian masa lampau dan 
kejadian masa lampau yang sedang 
terjadi  
Peserta didik memperhatikan dan 
memahami instruksi dari guru tentang 
teks kejadian masa lampau 
30 
Menit 
Guru meminta peserta didik untuk 
mengulangi ucapan kalimat teks kejadian 
masa lampau dan kejadian masa lampau 
yang sedang terjadi dengan baik dan 
benar 
Peserta didik mendengarkan guru dan 
mengulangi ucapan kalimat teks kejadian 
masa lampau dengan baik dan benar 
Guru meminta peserta didik untuk 
mencatat dan memahami tentang teks 
kejadian masa lampau dan kejadian masa 
lampau yang sedang terjadi 
 
 
 
Peserta didik dari masing-masing 
kelompok menulis pernyataan tentang 
teks kejadian masa lampau 
 
Mengasosiasikan 
 
Guru Peserta Didik 
 
Guru meminta masing-masing peserta 
didik untuk membacakan teks kejadian 
masa lampau dan kejadian masa lampau 
yang sedang terjadi dengan baik dan 
benar 
Masing-masing peserta didik 
membacakan teks tentang kejadian masa 
lampau dan kejadian masa lampau yang 
sedang terjadi dengan baik dan benar 
30 
Menit 
Guru meminta peserta didik untuk 
membuat dan menulis teks kejadian masa 
lampau dan kejadian masa lampau yang 
sedang terjadi dengan baik dan benar 
Peserta didik menulis dan membuat teks 
kejadian masa lampau dan kejadian masa 
lampau yang sedang terjadi dengan baik 
dan benar 
 
Penutup  
Guru Peserta Didik 
Guru memberikan umpan balik terhadap 
proses dan hasil pembelajaran. 
Peserta didik mendengar serta 
menyimpulkan pelajaran yang telah 
mereka pelajari 
10 
Menit 
Melakukan kegiatan tindak lanjut dalam 
bentuk pemberian tugas individual untuk 
membaca melalui internet/ perpustakaan 
berbagai deskripsi tentang pengalaman 
Peserta didik mendengar serta 
mengerjakan instruksi yang di berikan 
oleh guru. 
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masa lalu. 
Menginformasikan rencana kegiatan 
pembelajaran untuk pertemuan 
berikutnya 
Peserta didik mendengar dan 
mempersiapkan diri untuk pertemuan 
berikutnya 
 
F.       Penilaian hasil pembelajaran 
      Jenis/instrumen/rubrik 
Kinerja (praktik) 
a.    Melakukan monolog tentang pengalaman masa lalu di depan kelas / 
berpasangan dengan kreteria ketepatan dan kesesuaian dalam menggunakan 
struktur teks dan unsur kebahasaan dalam bentuk lampau (simple past tense) 
Aspek 
 
Kegiatan 
SIKAP/ 
PERILAKU 
PENGETAHUAN KETERAMPILAN 
 
MENGAMATI 
(Peserta didik 
membaca/ 
mendengarkan 
beberapa teks) 
 
Jujur 
Disiplin 
Tanggung-jawab 
 
 
Fungsi sosial, 
ungkapan, dan unsur 
kebahasaan dari teks 
recount. 
 
a.   Where were your brothers 
a few minutes ago?   
They were at home. 
 
b.   What did you do after 
school yesterday? 
I took a rest. 
 
c.    Where did they spend their 
last holiday? 
 
 
MENANYA 
Peduli 
Tanggungjawab 
 
 
Fungsi sosial, 
ungkapan, dan unsur 
kebahasaan dari teks 
deskrptif  
 
Keterampilan bertanya 
berbagai informasi tentang 
fungsi sosial, struktur teks, 
dan unsur kebahasaan serta 
isi teks deskripsi tentang 
tempat wisata 
(penggunaan bahasa yang 
tepat, efektif, dan efisien) 
 
MENGUMPULK
AN DATA 
Tanggung-jawab 
Peduli 
Kerja sama 
Fungsi sosial, 
ungkapan, dan unsur 
kebahasaan tentang 
pengalaman masa lalu 
 
      Melakukan monolog  
      Menyunting 
      Menulis teks tentang masa 
lalu 
MENGASOSIAS
I 
Tanggung-jawab 
Peduli  
Kerja sama 
Fungsi sosial, 
ungkapan, dan unsur 
kebahasaan tentang teks 
pengalaman masa lalu 
 
Menalar dan 
membandingkan 
pengalaman masa lalu. 
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b.    Melaksakan Kegiatan saintifik (5 M) 
 
 
 
 
Barembeng ,   30   agustus 2017 
 Researcher       
 
 NURHILDA 
 Nim : 20400113008           
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
MENGOMUNIK
ASIKAN 
Peduli 
Tanggungjawab 
Kerja sama 
Fungsi sosial, 
ungkapan, dan unsur 
kebahasaan dari teks  
 
    Mempresentasikan hasil 
pengumpulan data tentang 
fungsi sosial, struktur teks, 
dan unsur  kebahasaan dari 
teks yang berisi tentang 
pengalaman masa lalu. 
    Mendemonstrasikan 
keterampilan memaparkan 
pengalaman masa lalu. 
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APPENDIX VI 
Instrument of the Research 
 
Pre-test 
                           Research instrument 
 The Effectiveness Effectiveness Using of Reciprocal Teaching Method 
in  Improving the Students Understanding in Learning Past Tense at the 
Second Grade SMP PGRI Barembeng Bontonompo Gowa 
 
 PROCEDURE: 
1. This research instrument (pre-test/post test) in order to find out student’s ability in 
mastering past tense. 
2. This pre -test /post-tense will not take any effects on your grading point or any course 
you are taking  in the semester. 
3. Please answer this pre-test/post-test carefully and independently. 
4. This pre-test will be administered for around 70 minutes. 
5. Thank you very much for your participant 
 
A. Answer the following questions by crossing  (X) a,b,c or d ! 
1. I… to Makassar yesterday 
a. Goed 
b. Went 
c. Going 
d. Go  
2. Putri…in her room when Roni was eating Putri‟s bread last night. 
a. Sleep 
b. Sleped 
c. Slept 
d. Sleeping 
3. Ari arrived in Jakarta… 
a. Tomorrow 
b. Two days later 
c. Now 
d. Yesterday 
4. Ina read the book last night. 
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The verb 2 of the underlined word is.. 
a. Read 
b. Readed 
c. Red 
d. Reading 
5. I … sleep last night. 
a. Didn‟t 
b. Don‟t 
c. Doesn‟t 
d. Did 
6. She ….the teacher wants to speak with you. 
a. Says 
b. Said 
c. Saying 
d. Say 
7. He…. His les in the accident. 
a. Breaks  
b. Break 
c. Breaking 
d. Broke 
8. They…. Know the last answer 
a. Don‟t  
b. Doesn‟t 
c. Didn‟t 
d. Done 
9. She…..two years ago. 
a. Die 
b. Dies 
c. Died 
d. Dying 
10. They….. tennis yesterday 
a. Plays 
b. Played 
c. Playing 
d. Play 
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B. Complete the gaps with the correct word from the box ! 
Fill in the correct simple past tense form ! 
 
 
 
 
 
Last month Jenny, Nick and Ben …....to do a project together. They 
…….Cornwall. First Jenny…….. to a travel agency and………… some 
brochures. Nick and Ben………. some interesting books in the library. 
Then they ……..work. A week later they…………… all their material to 
school and ………..it on a poster. „Your presentation is interesting‟, 
………Miss Hunt. Jenny, Nick  and Ben…… look very happy. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
a. arranged     f. got 
b. brought      g. went 
c. chosen                   h. said 
d. decided      i. started 
e. found     j. Looked 
f.  
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APPENDIX VII 
Instrument of the Research 
Post-test 
                           Research instrument 
The Effectiveness Using of Reciprocal Teaching Method in  Improving 
the Students Understanding in Learning Past Tense at the Second 
Grade SMP PGRI Barembeng Bontonompo Gowa 
 PROCEDURE: 
6. This research instrument (pre-test/post test) in order to find out student’s ability in 
mastering past tense. 
7. This pre -test /post-tense will not take any effects on your grading point or any course 
you are taking  in the semester. 
8. Please answer this pre-test/post-test carefully and independently. 
9. This pre-test will be administered for around 70 minutes. 
10. Thank you very much for your participant 
 
C. Answer the following questions by crossing  (X) a,b,c or d ! 
1. I … math last hour. 
a. Studied 
b. Study 
c. Studying 
d. Studies 
2. She…mango last week. 
a. Eat 
b. Ate 
c. Eating 
d. Eaten 
3. I…sleepy last hour. 
a. Were 
b. Was 
c. Did 
d. Not  
4. I ….some articles yesterday. 
a.  Wrote 
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b. Write 
c. Writing 
d. Writes  
5. She…badminton yesterday. 
a. Player 
b. Play 
c. Played                         
d.  Playing 
6.  I …. My drawing book two days ago 
a. Lost  
b. Loss  
c. Was losing 
d. Loser  
7. I was listening to music when my teacher ……. My class 
a. Has entered  
b. Was entering 
c. Entered  
d. Enter 
8. When I lived in Singapore, I ……in a Hospital 
a. Worked  
b. Work  
c. Was working 
d. Working  
9. My teacher….. new book yesterday. 
a. Brought 
b. Bring  
c. Brings  
d. Bringer  
10. I …… Alam at the Mail‟s party. He was Handsome. 
a. Saw  
b. See 
c. Seen 
d. Was  see  
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Change the word inside the parenthesis with the correct answers! 
   1. Rena (want) his to bring her pen actually yesterday. 
   2.  She didn‟t (go) anywhere when I came last night. 
3. My father (deciding) his decision when I called him. 
4. They had (have) much money before. 
5. Dinda was (call) by her secretary before the meeting. 
 
Make 5 sentences in simple past tense form using these words: 
6. market 
7. beach 
8. slowly  
9. school 
10.  car 
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APPENDIX VIII 
Answer Key Pre-test and Post-test 
 
Key Answer Instrument of the Research on the Pre-test 
A. Multiple Choice 
 
1.B 
2.C 
3.D 
4.C 
5.A 
6.B 
7.D 
8.C 
9.C 
10.B 
 
B. Fill in the blank 
1. started 
2. went 
3. decided 
4. got 
5. found 
6. Chosen 
7. arranged 
8. brought 
9. said 
10. looked 
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Key Answer Instrument of the Research on the Post-test 
A. Multiple Choice 
 
1.A 
2.B 
3.B 
4.A 
5.C 
6.A 
7.C 
8.A 
9.A 
10.A 
1. wanted 
2.  go 
3.  was deciding 
4. had 
5. called 
6. My mom went to market alone last day. 
 7. I was going to the beach when they went to climb. 
8. Retna made cakes slowly because it was her first time cooked. 
9. He had gone to school when I called him. 
10. My father was going to the office using his new car.
 
 
 
 
 
APPENDIX IX 
Documentation of Research in SMP PGRI Barembeng Bontonompo Gowa 
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